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1. Aims of School


 Maryfield College is a second level school dedicated to the education of girls. 

The school community is united in this common purpose and works together to achieve common aims.  The school recognises the individuality of each student and aims to nurture the gifts and talents of each one. The school motto In fide Stabiles (Steadfast in Faith) encapsulates the school’s ethos.  All students and encouraged to develop their own faith and confidence in themselves, in their parents and ultimately in God.

2. The role of the Department of Education and the National Council for Special Needs

DES Circular PPT01/05 transferred to the National Council for Special Education (NCSC) functions in relation to children with disabilities and special educational needs.  As a result, applications for resources for these pupils are made to the NCSE through the Special Education Needs Organiser (SENO) who works with a particular group of schools.  

Guidelines for these procedures are to be found in the Information and Guidelines for Second Level Schools in Processing Applications for Resources for Children with Special Educational Needs. Ref No NCSE 02/05.
3. School Enrolment/Admissions
The school recognises the principles laid out in the Education for Persons with Special Educational Needs Act 2004 (EPSEN Act) that states “... the education of people with such needs shall, wherever possible, take place in an inclusive environment” and also goes on to state that “...people with special educational needs shall have the same right to avail of, and benefit from, appropriate education as do their peers who do not have such needs”
Upon acceptance of a place, parents are requested to provide copies of any relevant reports concerning their daughter e.g. educational psychologists, speech and language, occupational therapist reports. All reports received are stored in a secure locked filing cabinet.
The receipt of reports enables the school to make suitable advance preparations for the student and to seek additional resources from the National Council for Special Education (NCSE) where appropriate.
4. Attendance and Participation

In order to foster an atmosphere of inclusiveness and learning, good attendance is necessary. All students including those with special educational needs are closely monitored by a Pastoral Care System. Regular attendance is expected in accordance with the National Education Welfare Board (NEWB) guidelines.
5. Code of Behaviour and Discipline

All students are guided by the Code of Behaviour, the Anti Bullying Policy and the Internet Acceptable Use Policy.
6. Transfer of Students from Primary School
The strategies put in place for the transferring of incoming first years fosters a climate of support and inclusion.

To bridge the gap between primary and secondary school, the following supportive measures are in operation:
· The school website

· An information evening for parents of First years

· A tour of the school 
· Primary schools forward standardised test results
· A visit/ phone call to the primary school for additional information regarding students

· Provision of a First year induction programme with Form Tutors/ Year Head in August
· An informal musical evening and reception for parents of First years

· Parent-teacher meeting

· Two fifteen minute tutor classes per week where the induction programme is continued.
· The provision of a Year Head, Class Tutor and Prefects encourages a positive school climate where good relations among students themselves and between students and teachers are developed.
· All students are placed in mixed ability classes providing an inclusive environment for all.
7. Organisation
To facilitate inclusion, students with Special Educational Needs are:
· Placed in mainstream mixed ability class groups. As students progress, they are placed in class groups in accordance with the programme that they are taking for state examinations.
· Students in need of learning support or resource teaching are either withdrawn for individual or small group lessons, or receive team teaching.

· Where the student has an Irish Exemption, efforts are made to facilitate the student being withdrawn from an Irish class. However, students are also encouraged to participate in the Irish class, should they wish to do so.
8. Identification & Assessment
Identification:
· Entrance examination results

· Primary school feedback

· Parents submitting copies of daughters’ assessments

Assessment:
All teachers engage in assessment of students as it is an integral part of teaching and learning. Assessment involves the gathering and interpretation of information relating to the student’s learning ability, attainment, strengths and needs.

The Purpose of Assessment:
· Provides valuable information for planning, teaching and learning or to evaluate progress
· Differentiated Teaching
· Identifies students for placement in class groups (Assessments Tests)

· Determines student’s eligibility for additional support or further referral.
Types of Assessment:

Formal:            
Standardised tests
Diagnostic tests

Entrance examination
DATS 

Periodic In-  House Exams

State Examinations
Informal: 
 
Class tests
Evaluation of homework

Observation

Looking at students language and social development, behaviour, organisational skills

9. Key Roles
Board of Management

     The Board of Management has a responsibility for the provision of an inclusive education to all 
      students 
The Principal

The principal has responsibility for the day to day running of the school and ensures the learning needs of all students including those with special educational needs met within the learning environment and resources provided by the Department of Education & Skills.
Mainstream teachers

Mainstream teachers have a responsibility to differentiate for their students to enable all to advance and affirm their ability to learn.
Teachers have access to information regarding students with Special Educational Needs and treat such information in a sensitive and confidential manner. This information includes:
· A register of students with Special Educational Needs
· A description of each student’s learning disability, including strengths, areas of difficulty and recommendations to encourage differentiation in the mainstream classroom
· Information in relation to granting of Reasonable Accommodations for Certificate Examinations
· On request, teachers have access to view reports including psychological assessments. These are stored in a secure filing cabinet in the Resource Room

· Information on various disabilities with guidelines for teaching and learning (Special Education Support Service folder)

· Online SESS library

· Access to resources/ information booklets

· Liaison with Learning Support/ Resource teacher

· Teachers can use a referral form should they have concerns in relation to a student
· Teachers keep parents informed regarding students with Special Educational Needs, through parent teacher meetings, school reports and by being available to meet with parents from time to time as requested.
The Resource Teacher

Gathers information
Organises timetable for students with Special Educational Needs
Informs staff of relevant information regarding students with Special Educational Needs
Completes students profiles/ IEP’s
Examples of areas covered include literacy, numeracy, communication, organisation, social skills, study skills
Weekly meetings with Principal, Deputy Principal, Career Guidance and School Counsellor
Administers standardised and diagnostic tests
Contact with outside agencies
Reviews students progress
Is available to talk with parents
Purchases resources 
Involved in application for SEN hours
Advises on and assists parents and students with completion of Reasonable Accommodations applications for State Examinations. (Where feasible within school resources students who have been granted a reasonable accommodation will have this applied to some mock Junior and Leaving cert exams)   
Reviews DATS results with Career Guidance
Guidance Counsellor
There is ongoing liaison between the Guidance Counsellor and the Resource Teacher.
Meetings are held once a week. Various topics discussed include:

· Monitoring of students with Special Educational Needs
· Referral of students

· Assessment/ aptitude tests and results

The Guidance Counsellor has an important role to play in assisting students at different stages of schooling and helping them in career decisions. Students are given opportunities to explore their strengths, interests and options. 

Individual advice is given in relation to application for DARE.
The Guidance Counsellor also offers counselling.
Year Head /Class Tutor

Supports and facilitates the creation of an inclusive environment through the Pastoral Care System.
Helps in the transition from primary school.
10. Parents

Maryfield College understands that parents play a crucial role in the education of their children. To facilitate positive parental contribution the following supports are in place. 
In January, an information meeting is held for pupils entering the following September. Parents are informed about the operation of the school, school subjects offered, and are made aware of the difference their child will experience in the transition from primary to secondary school.  This meeting assists the parents in finding out about the school and gives them an opportunity to ask questions.

During their first year, there is a social evening where students provide a musical performance for their parents.  Teachers/parents are given a chance to meet in an informal environment.

An information evening for parents of third years re: Senior cycle
An information evening for parents of students re: Fourth year
Assistance in helping their daughter choose subject options is available if required

Parents can provide a valuable insight into their child’s learning styles, strengths and needs and the development of an Individual Education Plan (IEP)
Access to school homework journal

Text for parents

Parent-Teacher meetings are essential as opportunities are there for parents to speak to individual subject teachers about difficulties.  This collaboration is crucially important especially to students receiving special education.

Arrangement of additional meetings, where required 

Exam reports

School website

Telephone discussions

Parents Association 
11. Students
Students are encouraged to discuss their strengths, areas of difficulty and targets in a confidential and supportive manner, and to monitor their own progress. It is hoped that students take a sense of ownership in their learning and help draw up IEP’s.
The role of the Student Council, Prefect system and extracurricular activities allows an environment where students can contribute to the development of an inclusive school and provide opportunities  for social and personal development for all.
Students work is displayed throughout the school, in classrooms, on notice boards and on school corridors, contributing further to a sense of belonging and inclusion.
12. Individual Education Plans (IEPs)
The IEP is recognised as an effective process through which a student’s special educational needs can be addressed and by which an appropriate education plan can be provided.
The IEP process involves gathering relevant information in order to identify the student’s learning needs and strengths, the setting of targets for learning and a review of progress.

Although the EPSEN Act 2004 has not been fully implemented, the Resource Teacher views the setting up of IEPs as good practice. The following steps are identified in the process of an IEP:

· Information is gathered

· Students’ strengths and needs are identified

· Priority learning needs and outcomes are identified

· Targets are set

· Strategies and resources are identified

· A review/ evaluation
13. The Gifted/ Exceptionally Able Student

Definition/Identification

The term ‘gifted’ refers to students who are found to have a high level of intelligence, an IQ score of 130, 98th percentile, i.e. the top 2% of the population, as assessed on standardised IQ tests

Students can be identified as being gifted following an educational assessment or at school entrance examination results. 

Characteristics

Teachers are aware that an Exceptionally Able Student is likely to show some of the following characteristics:

· Superior ability to reason and solve problems

· Persistent intellectual curiosity

· Develop one or more interests to considerable depth

· Produce superior work 

· Reads avidly

· Absorbs information rapidly and retains what is learned

· Grasps mathematical or scientific concepts readily

· Sets high standards for self
· Enjoys intellectual challenge

· Has acute powers of observation

· Has a well developed vocabulary

· Possesses exceptional imaginative powers

The role of the mainstream teacher in planning for differentiation and supporting the exceptionally able student in the classroom.
It is accepted that a student who fits in this category has learning needs that teachers recognise and can facilitate when differentiating instruction in the classroom.

Teachers are aware that the ‘Gifted’ student also needs guidance and will endeavour to support her learning style and help the student to reach her potential in the hope of an optimal educational outcome.

A holistic whole-school approach is appropriate whereby not only academic needs are catered for, but also the social and emotional development of the student.

When planning for differentiation and supporting the ‘Gifted’ student in the classroom, teachers will consider and implement some of the following strategies:

· Provide more advanced activities

· Restructure activities to become more intellectually demanding

· Challenge with questions that demand higher order thinking and creativity

· Have the student generate her own questions and engage in research 

· Project based learning to enhance active exploration and discovery learning

· Encourage analysis, synthesis and evaluation

· Stimulating classroom environment

· Advanced resources 
· Facilitate the management and evaluation of students own learning

· Access to activities that enrich and extend her e.g. quizzes, debate, drama 

· Create opportunities for students to express what they are learning using PowerPoint presentations, speeches, classroom demonstrations

· Enter competitions

· Encourage critical thinking 

· Involve the student in organising co-curricular activities such as cake sales, exhibitions, outside speakers, field trips etc

· Create an inclusive school environment, negotiate with the student. She may enjoy assisting peers with their work

· Group work with peers to develop social and emotional development

· Suggest/provide supplementary reading on selected topics

· Provide an opportunity for independent study

14. Special Needs Assistant (SNA)
The duties of the SNA are assigned by the principal.  The primary role of the SNA is to assist the student(s) with Special Educational Needs and to manage the learning environment in an effective manner.  The SNA makes a valuable contribution in providing inclusivity for the assigned student(s).
15. Links with Outside Agencies

The outside agencies that Maryfield College link with are:

· Primary schools

· Visiting Support Teachers

· Educational Psychologists (NEPS)

· The Dyslexia Association
· SENO
· PDST

· NEWB (TUSLA)
· National Council for Special Needs

16. Resources (examples)

	Prim-ed
	The Big Book of Early Phonics

Build A Reader

Initial Sounds Fold-Ups

Proof Reading & Editing

Writing Frameworks

Oral Language

Dictionary Skills

Spelling Essentials



	Gill & Macmillan
	Watch Your Language



	Folens
	Sounds At Work



	Fallon
	A Way With Words



	Read Write Now
	Learner Workbooks 1,2 & 3




From S.T.A. Ltd.:

· Alpha to Omega: Teacher’s Handbook

· English Matters 11-14 Evaluation Pack

· Spelling Matters: Evaluation Pack

· Penguin Readers Easy Starts

· Ten Minute Thriller Books

· Impact Readers

· Logical Sequencing 1-4

· Children with Down’s Syndrome

· Phonic Books 5 & 6

· Looking & Thinking

· What Time is it - game

· Plastic One Inch Coloured Cubes

· Reading Level 5 from the Ginn Reading Scheme

· Note and Recall Details

· Using Context Clues.

· Social Skills

· CD roms: Shark/ Inspiration/ Type to Learn
Work offered by the Resource Teacher

Students who have a recognised special education need may be given an opportunity to learn at their own pace through a support setting.  For example, a student with a Specific Learning Difficulty may receive support in all or some of the following areas:

Reading/ Literacy

· Books of appropriate level and of appropriate interest

· Pre-teach subject vocabulary

· Vocabulary and phonetics developed

· Increase basic sight/ social vocabulary

· Word attack skills

· Develop skills of using contextual clues

· Paired reading

· Improve and develop fluency and accuracy when reading

· Attempt to cut down on omissions/substitutions/repetitions

· An enjoyable experience

Comprehension skills:

· Cloze tests

· Multiple choice answers

· Get students to make up questions

· Develop information seeking techniques

· Train in scanning strategies

· Improve capability to establish main idea

· Increase reading for meaning

Writing:

· Encourage free style

· Handwriting

· Motor co-ordination

· Letter formation

· Neatness

· Organisation

· Develop written vocabulary through experience

· Writing checklist (analyse own writing)

· Increase word variety

· Sequencing/paragraphs
Spelling & Grammar:

· Edit work

· Spelling strategies – look/cover/write/check

· Familiarise spelling patterns

· Awareness of rules

· Auditory / syllabification

Listening:

· Follow instructions

· Retain information

· Develop an ability to attend and interpret receptive language

Esteem:

· Regular success

· Develop a sense of belonging and involvement

· Link between practice and progress

Organisation:

· Project planners

· Study timetables/ skills

· Use and management of homework journals
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Students with Specials Educational Needs & Relationship/Sexuality Education
Students with Special Educational Needs are welcomed and facilitated in this subject. They mayneed more help than others in coping with the physical and emotional aspects of growing up, they may also need more help in learning what sorts of behaviour are and are not acceptable, and in being warned and prepared against abuse by others. It is important that teachers and parents/guardians are mindful of this. 

For learning activities to be made meaningful, relevant and achievable for all students, it is important that teachers are mindful of student’s diversity within their classroom and find ways to respond by using differentiated approaches and methodologies. 

For example the following strategies could be implemented:

· Pre-teaching concepts by SEN Teacher. 

· Ensuring language is pitched at the student’s level of understanding. 

· Role play for scenarios of acting out situations such as understanding of public and private and safe and unsafe situations. 

As recommended by the NCCA the following resources could also be used: 

RSE Resource Materials

· ‘Talking Together About Sex and Relationships.’  A practical resource for schools and parents working with young people with learning disabilities. Leslie Kerr Edwards and Lorna Scott.  Go to: www.fpa.org.uk, click on ‘Shop’ then on A-Z of publications

· Sexuality and Learning Disability: A Resource for Staff. Claire Fanstone and Zarine Katrak Go to: www.fpa.org.uk, click on ‘Shop’, then on A-Z of publications.

· ‘Let’s Do It.’ Creative activities for sex education for young people with learning difficulties. Over 80 drama based activities developed by Image in Action.  R. Johns, L. Scott and J. Bliss. Go to: www.imageinaction.org and click on ‘Resources’

· ‘Living Your Life.’ A sex education and personal development resource for special educational needs.  Dr. A. Craft. Brook Publications. Go to: www.brook.org.uk and click on ‘Publications’ 

· ‘Becoming a Woman’ A teaching pack on menstruation for people with learning disabilities. Emma Cooper, Pavilion. Go to: www.pavpub.com, click on ‘Training Materials’, then on ‘Learning Disability’.

· ‘Talk To Me’ A personal development manual for women and girls with Down syndrome, and their parents. Free download available from: www.dsanw.org.au and enter ‘Talk To Me’ into Search 

· Body Board. Go to: www.headonltd.co.uk and click on ‘Products’ 

· ‘How Did I Begin’ Picture book with simple explanation of how babies are made. Mick Manning and Brita Granstrom. Franklin Watts ISBN 978-0-7496-5661-4 Available from bookshops. 

· Anatomically correct boy and girl dolls are available from Findel Education Limited, Unit 11 Naas Road Business Park, Dublin 12. Tel 01 427 3100  

RSE Related Materials
· ‘Stay Safe’ Personal Safety Skills for Children with Learning Difficulties. Go to www.staysafe.ie
· ‘People Skills for Young Adults with a Mild Learning Disorder’ Go to: www.chalkface.com and click on ‘PSHE’

· ‘Talkabout Relationships’ Building self esteem and relationship skills. Alex Kelly, Speechmark. Available from ‘Outside the Box’. Go to www.otb.ie and go to ‘Product Search’  

Resources for Parents 

· Talking Together About Growing Up’ A workbook for parents of children with learning disabilities. Lorna Scott and Lesley Kerr Edwards. Go to: www.fpa.org.uk, click on ‘Shop’, then on ‘A-Z of Publications’ 

· ‘How Did I Begin’ (see above) 

· ‘Lets Talk About Where Babies Come From’ Robbie H Harris, Walker Books. For parents and carers who wish to talk to children aged 8-12 about sex relationships and growing up. Available from bookshops.
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